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MOTIVATION FOR THE STUDY 

 

 Evaluation in the context of distance 

education and in online environments is a 

challenge to those who see technology 

as an ally in the teaching and learning 

process.  

 

 



SHORTCOMINGS IN THE LITERATURE 

 Considering language teaching-learning, teacher 
education and online assessment, this investigation has 
been guided by three shortcomings in the literature:  

 

 1. lack of recognition of the important role that assessment 
plays in the learning and teaching process; 

 

 2. the demand for adequate preparation of language 
teachers to deal with new information and communication 
technologies; 

 

 3.  few studies on performance evaluation and on 
mediated interactions by means of electronic 
resources.  



THE AIM AND DATA OF THE STUDY 

 The study aimed at investigating features of spoken 

language and oral proficiency assessment in an 

online language learning context constituted by 

teletandem interactions. The information was 

collected in the scope of the Teletandem Brazil 

project by means of recordings of teletandem 

conversations, questionnaires, teletandem tracking 

sheets and field notes. 



DATA ANALYSIS 

The data were analyzed with the 

support of a framework that includes 

discussions on Assessment, Distance 

Education and Portuguese to 

Speakers of Other Languages.  



WHAT TO EVALUATE? 

Process 

Product 



ONE COULD INFORM EACH OTHER: 

PROCESS PRODUCT 



RESULTS ON …. 

 THE FEATURES OF THE SPOKEN LANGUAGE 

IN ONLINE CONVERSATION 

 

 SPOKEN PORTUGUESE IN TELETANDEM 

SESSIONS 

 

 THE FEATURES OF TELETANDEM 

CONVERSATION 

 

 THE TELETANDEM TRACKING SHEET 



RESULTS ON THE FEATURES OF THE SPOKEN 

LANGUAGE IN ONLINE CONVERSATION  

  Taking into account the features of the spoken 

language in online conversation, the aspect of 

natural speech flow present in proficiency 

assessment scales is discussed, related to criteria 

such as oral comprehension, fluency and 

interactional competence. 



DISCOURSE MARKERS 

 When focusing on the online context, we observe 
frequent occurrences of discourse markers, which are 
less observed in data from studies on the Portuguese 
spoken in Brazil in face-to-face contexts. The presence 
of markers addressed to the listener, for example, can 
be justified by the need of the interlocutor to mark 
presence and demand attention during synchronous 
computer-mediated interactions, which also justify the 
presence of lines shorter than those produced by 
interlocutors when sharing the same physical context 
and temporal dimension. Besides, there is a greater 
need for the listener to have support or monitor his or 
her interlocutor’s speech through the use of markers 
such as ahã, uhn,, I know, among others. We note that 
other lexical markers such as Oi (Hi) and Alô (Hello) are 
used to check the interlocutor’s participation, whether 
the inlerlocutor is still online, since silence, in an 
electronic context, can indicate technological problems 
or that the connection has failed. 

 



EVALUATING FLUENCY IN ONLINE CONTEXT 

 Marcuschi (1989) already pointed to a greater presence of 
conversational markers concerning the listener in relation to the 
analysis of a phone call. According to the author, “a phone call, 
the conversational markers from the listener (as a source of 
feedback) are important if only to check presence or attention” 
(MARCUSCHI, 1989, p. 296).  

 In teletandem sessions we observed that markers have occurred 
both in interactions performed only by audio, as well as in 
sessions conducted by audio and video. This suggests that the 
video is not a resource that favors the use of paralinguistic 
features (gestures, facial expressions) instead of purely linguistic 
items only, as it occurs when the interlocutors share the same 
physical space during an interaction, which reaffirms the need for 
constant use of suprasegmental linguistic elements (voice 
raising, intonation, stretching, pauses) and segmental (non-
verbalized emotions/ahn, uhn, lexical elements, propositions). In 
this sense, when assessing oral proficiency in online contexts it is 
important to observe the proper use of markers so that the 
conversation has a more natural flow.  

 Therefore we believe that the descriptor(s) targeted for fluency 
should contemplate this specificity of the language spoken in 
online context. 

 



RESULTS ON SPOKEN PORTUGUESE IN 

TELETANDEM SESSIONS 

 Parenthetical inserts for clarification of form and 
content. 

 

 The presence of phenomena like paraphrasing, 
corrections and repetitions were present in the  
participants’ speech. These features of spoken 
language are important and necessary for keeping  
the conversation, as they allowed for better learning 
and understanding of the language being used. The 
lack of explicit definitions or contextualization 
of vocabulary, for example, could make the 
interactions less successful, especially if we take 
into account the importance of the lexicon in the 
construction of a text (written or oral). 

 



EXAMPLE 

BP: que que aconteceu de tão bom? 

        [what what happened that was so good?] 

FP: ahn:: (+) não sei havia muito gente ahn:: do meu ah:: high school 

   [ahn:: (+) I don’t know whether there were a lot of people ahn:: from my ah::  high school] 

BP: ah:: 

FP: como é  hi high school? 

       [how do you say high school?] 

BP: do do ensino Médio 

        [from from high school] 

FP: ok (+) 

BP: ((digitando)) / [((typing))] 

FP: si 

       [yes, in Spanish]] 

BP: ((digitando)) / [((typing))] 

FP: ok 

FP: que eh:: significa ensino? 

      [what does eh ensino mean?] 

BP: ensino? 

       [teaching?] 

FP: ahã si 

      [ahã Yes, in Spanish] 

BP: ahn:: (+) eh:: em inglês a gente usa teaching 

       [ahn:: (+) eh:: in English we use teaching] 

 

BP – Brazilian Partner 

 

FP – Foreigner Partner 



AFTER THAT… 

 Once the FP had clarified his doubts about the 

vocabulary, the participants returned to the main 

topic of their conversation. 

 



LINGUISTIC FEEDBACK 

 The analyzed data from information obtained by means 

of questionnaires and by synchronous interactions 

conducted with teletandem partners have shown that 

there is a tendency to perform linguistic feedback 

during the conversation, which is justified by the 

students as a matter of time saving procedures. 

Recognizing that the moments dedicated to clarifications 

are necessary for the maintenance of conversation and 

the continuity of interaction, we note that the context of 

teletandem has been reorganized, since practice has 

shown that the linguistic feedback during the 

conversation is more productive than if offered just 

at the end of the conversation, as suggested in the 

instructions for participants in the beginning of the TTB 

project, for example. 



CULTURAL FEEDBACK 

 Besides the linguistic feedback, it was observed the 

importance of filling the cultural gaps during the 

conversation, what the most proficient partner in the 

target language usually does. 

 

 This shows how language and culture are 

associated in the language learning and teaching 

process. Sometimes the cultural feedback is 

directly oriented by the linguistic features and vice 

versa.   

 



RESULTS ON THE FEATURES OF TELETANDEM 

CONVERSATION 

 The teletandem conversation is a linguistic and 

cultural interchange between Brazilian and 

foreigner partners powered by the feedback 

provided. 

 

 The partners’ intervention to help each other in 

relation to linguistic and cultural aspects is essential 

to contextualize and keep the progress of 

interaction, as well as to provide the support 

required in order to acknowledge and give attention 

to the interlocutor’s speech. 



FEEDBACK – FORMATIVE ASSESSEMENT 

 

 We can relate the feedback mechanism in 

teletandem to formative assessment. This process 

allows teletandem partners to receive immediate 

feedback on their linguistic-cultural production, 

especially when feedback is necessary for the 

conversation to flow, making the process an 

example of contextualized and meaningful 

language learning. 

 

 



SELF AND PEER ASSESSMENT 

 However, other ways of evaluating in the 
teletandem context have not been explored well 
enough.  

 

 As regards self-assessment, the results showed 
that there was an overlap between self-assessment 
and the so-called linguistic feedback phase, i.e. we 
observe that partners do not distinguish feedback 
from self-assessment and indicate linguistic 
corrections as the focus of both phases. 

 

 Self and peer assessement, for us, implies more 
than linguistic corrections. 



RESULTS ON THE TELETANDEM TRACKING SHEET 

 As part of the TTB activities, the teletandem 

tracking sheet showed to be a powerful assessment 

instrument to promote collaborative learning. The 

strength of this kind of learning and evaluation 

trigger was observed by the opportunities in 

providing the teletandem partners with a more 

formative feedback, supporting both the self-

evaluation and the peer assessment processes. 







RECORDING THE TELETANDEM SESSION 

 The recordings of the teletandem sessions can help 

the participants to evaluate themseleves and their 

partners through the teletandem tracking sheet. 

This can minimize the difficulties the participants 

have to take notes during the conversation, as 

showed by Fernandes and Consolo (2010). 

 

 The feedback during the conversation can provide 

the participants with powerful information to 

evaluate both their own productions and their 

partner’s.  

 

 



PREPARED TO EVALUATE? 

 In the teaching perspective, evaluating the partner’s 

performance is a challenging activity in the 

teletandem context. 

 

 Firstly, the Brazilian participants need to be 

prepared “to teach” Portuguese to Speakers of 

Other Languages. 

 

 Secondly, the teacher education area in Brazil has 

not focused on assessment discussion as it could 

do. In our opinion, evaluating can also help us to 

self-evaluate, as well as to offer a more appropriate 

feedback for our students. 



ASSESSMENT IN THE TELETANDEM CONTETXT 

 Such process in teletandem can offer contributions for 

optimizing cooperative learning, once the assessment 

is part of the teaching-learning process and can have 

an important washback effect in the management of  

the interactions. 

 

 The assessemnt process in the teletandem context 

can optimize the language collaborative learning as it 

can be seen as a complementary process among 

feedback (detailed and personalized), self evaluation 

and peer evaluation.  
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